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"No One -Tol d Me-_
Make Sense
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1. Second Language Learner
2. Parents Who Could Not Read

3. No Books or Reading Material in the
Home

4. Never Went to the Library-Di1 d not €
know where it was.

5. A Personal Narrative




Where are We Today?

The Three Challenges to Public
Education:

1. Our schools currently work better for children from
certain sorts of families. Design schools to be less
parent dependent.

2. Place greater emphasis on higherorder literacy
demands of the information age.

3. Create more students who choose to read not just
students who can read.
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No Parent Left Behind
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3. Carlos was a seBt P(elsterdag ﬁecaus he
was playing football. He was hurt in the
growing part.

4. Megan could not come to school toda
becguse she has been bothered by ve¥y
close veins.

5. Chris will not be in schogl cus he has an
acre In his side.
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/. Please excuse tommy for being absent yesterday. He had
diarrhea, and his boots leak.
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Please excuse jennifer for missing school yesterday. We
forgot to get the Sunday paper off the porch, and when

we found it Monday. We thought it was Sunday.

10.Please excuse ray Friday from school. He has very
loose vowels
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The Alarms Have Sounded

U.S. has slipped from first in the world to 12 ™
In education

USA Today reported that 27% of adults in
this country did not read a single book In
2007

Only 35% of U.S. 4™ graders report reading
for fun daily*

32% of U.S. fourth graders reported never
reading of fun*

(* 2001 Progress in International Reading

Literacy Study)



The Alarms Have Sounded

The National Asssessment of Adult Literacy
finds that literacy scores of H.S Graduates
dropped between 199 and 2003.

One In four secondary students are unable to
read and comprehend the materials in their
textbooks.

2005 ACT found that about half of the
students tested were ready for college-level
reading-2005 ACT scores were the lowest In
the decade




Texas

‘Texas 48" on NAEP
' 50% of college students drop out

40% of Dallas area college freshman
take remedial reading course

‘Texas students have not improved on
the SAT since the early 1990s

(Source-Dallas Morning News & Kelly
Gallagher)




e Shanghai-Test Scores Stun. -
Educators: NY Times. Com

Read excepts from the article

alk with a partner about what this
means to the U.S.

What it means to your school.
What it means to you.
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"Word Callers
‘Nascar Readers
'Read to Finish
"Huh?

What Is not happening Is that readers are
not building their own network of
strategies-a reading process.




The Reading Process at Work

Wash in the Street, Ann Turner
Notice your reading process at work.

Record and pin point the places where

the strategies you use were at work to
under stand Ann Washwmn e
the Street

Turn and Talk with a partner about the
message Turner Is trying to send.
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Cognitive/Thinking Strategies
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A Connect

A Ask a Question

Predict

nfer

Describe Mental Picture
Retell

Reread

Define a New Word

A Summarize

Too oo T T Jo o




Where Did You Learnthe
Thinking Strategies?

School
A more knowledgeable other
On your own
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Teaching is Not Telling!

Make a Hat.
Please follow my oral directions.

| only have time to repeat each step
IN the process once or twice.
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/7 Take your rectangularpiece-of
paper and fold it on center

crease.

Position the folded crease at
the top of your workspace.

Fold a top corner to the center
line, creating a diagonal
crease.

Fold the other top corner to
the center line, creating a
diagonal crease

Fold up the bottom edge, top
—layer-enly,-to-cover-the-edge

of the two previous folds.



/Image:Hat1.jpg
/Image:Hat2.JPG
/Image:Hat3.JPG
/Image:Hat4.jpg
/Image:Hat.jpg

What Should Qur Teaching be
About?

What to know
How to know

or
Both

Turn and Talk



Educational Bridge Research

To find solutions:

What are the teaching behaviors of
those teachers whose students
comprehend best?

What Professional development is
needed?

What teacher tools to support
Instruction are needed?




Teaching Behaviors of High Gains Teachers (Campanaro, 2008)

High rated teachers more frequently:

1.Used think-alouds to model the mental processes involved

when reading

2. Taught the conditional knowledge associated with

comprehension strategies

3.Built student background knowledge through a process of

fast mapping instruction
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Teaching Behaviors of High Gains Teachers

4.Taught students to use multiple strategies to

comprehend text

5.Made provisions for independent reading during the

lesson cycle.
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What Good Readers Do
al GOoo eaders o

are active readers.
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evaluate whether the text, and their reading of it, is meeting

their goals.

| ook over the text before they |
structure of the text.
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readingd what to read carefully, what to read quickly, what not
to read, what to reread, and so forth.
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What Good Readers Do

Aconstruct, revise, and question the meanings they make

as they read.

A try to determine the meaning o
concepts in the text, and deal with inconsistencies or gaps

as needed.
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with material in the text.
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Intentions, historical milieu, and so forth.
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What Good Readers Do
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of ways, both intellectually and emotionally.
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but also during short breaks taken during reading, even after the

reading itself has commenced, and after the reading has ceased.

Comprehension is a consuming, continuous, and complex activity, but
one that for good readers, is both satisfying and productive.
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Life Readers

Read all the time and:

A<now what they like and want to read

A<now the next book they will to read when they
finish the current book

Adave a favorite place to read

AAre book shoppersc an6t pass by a b
without stopping

Aralk about books to anyone who will listen
AChoose as friends others who are avid readers
AGo to the library

Alreasures books

Aviake time to read




Gradual Release of Responsibility

Adapted from Pearson and Gallagher

/

All Teather Responsibility All Student

Modeling v

Guided Practice

Jo[nt

Independent




~— Bl —
\Whathave Weliearned?

The gradual release of responsibility model of instruction

Proportion of responsibility
for task completion

All teacher Joint responsibility All student

L 4
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/he Gradual Release.of Responsibility:. — -
A Supported Model for| Tode

O Reflect

Enable Independence

Scaffold Support

Define & Model

o Academic Language Growth:
- : Reading, Writing, Listening
BUIld & Llnk BaCkground to, and Speaking Language
Know|edge Objectives

Collaboration: Teacher
‘ Student, and Student
Assessment.Based Planning Student




The Big Three

- Think-Alouds
Cognitive Knowledge
‘Independent Reading

'Professional Development Training
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Validated
Strategies-
Questioning,




